EDU 455 and C&I 555

IEFA Online Book Club: The Boarding School Era, Spring 2018
Instructor: Michele McGuire
January 7 to March 10, 2019 (Online)

2 Semester Credits
writersmandala@gmail.com
Course Description

Designed for kindergarten through twelfth grade teachers, this course focuses on building Indian Education for All (IEFA) background knowledge related to the boarding school era.  Participants will read a selection of fiction and non-fiction texts and examine a variety of instructional strategies to use with their students in the social studies or language arts classroom.   

Through readings, discussion forums, real-time chats, and examination of high-quality and authentic literature and teaching materials, participants will explore a variety of literature and professional teaching materials and develop strategies and a lesson plan for the immediate integration of IEFA into their classrooms.

Objectives

Participants will:

1. Develop personal background knowledge regarding IEFA, and in particular information regarding: the boarding school policy, its effects on the children, their families, and future generations, and the need for cultural understanding in establishing policy and programs.

2. Explore a selection of fiction and non-fiction appropriate use at a variety of grade levels.

3. Learn and experience multiple instructional strategies for utilizing the anchor texts with students that can be modified within the classroom setting.

4. Discuss with colleagues ideas for implementing IEFA's essential understandings across grade levels and content areas.

5. Design one classroom lesson that integrates the materials and concepts covered as well as supplemental texts of the participant’s choice.

Required Texts

· My Name is Seepeetza by Shirley Sterling
· Shi-Shi-Etko by Nicola L. Campbell 
· Away from Home: American Indian Boarding School Experiences, 1879-2000 by Margaret L. Archuleta, Brenda J. Child and K. Tsianina Lomawaima 
· Sweetgrass Basket by Marlene Carvell
Evaluation – OPI Renewal Credit (not semester credit)

To receive OPI Renewal credit (30 units), participants must meet the following requirements:

· Complete each module as evidenced by discussion board forum posts (9 modules in all) within the scheduled week: Post a response to the discussion prompt(s) and reply to all forum posts made by group members within the scheduled week
· Complete and submit weekly Forum Discussion Summary
· Submit one lesson plan
Evaluation – Undergraduate
20%:  
Completion of each module as evidenced by discussion board forum posts (10 modules in all) within the scheduled week: Post a response to the discussion prompt(s) and reply to all forum posts made by group members within the scheduled week

20%
Complete and submit weekly Forum Discussion Summary
30%:
One lesson plan (Due March 10, 2019)
30%: 
Final Project (choose one project outlined in Module #10) (Due March 10, 2019)
Evaluation - Graduate
20%:  
Completion of each module as evidenced by discussion board forum posts (10 modules in all) within the scheduled week: Post a response to the discussion prompt(s); reply to all forum posts made by group members within the scheduled week. 

20%
Complete and submit weekly Forum Discussion Summary
30%:
One lesson plan (Due March 10, 2019)
30%: 
Final Project (choose two graduate projects outlined in Module #10) (Due March 10, 2019)
Grading

	Grade
	Percentage Scale
	Grade
	Percentage Scale

	             A
	93-100
	             C
	73-76

	             A-
	90-92
	             C-
	70-72

	             B+
	87-89
	             D+
	67-69

	             B
	83-86
	             D
	63-66

	             B-
	80-82
	             D-
	60-62

	             C+
	77-79
	             F
	59 or lower


Course Design

This course is divided into weekly “modules.” Participants will have one week, starting on Monday and ending on Sunday, to complete each consecutive module. All work in the weekly module must be completed by midnight on Sunday in order to receive credit for that week (see the Discussion Timeline below for specific weekly deadlines). No credit will be assigned for late work (discuss any extenuating circumstances with the instructor if work cannot be submitted on time).

It is recommended that participants begin working on the required lesson plans and final project(s) early in the course. At the very least, review the requirements early to establish adequate time management. 

Discussion Forums

Participants will be assigned to discussion groups. Participants are required to submit one original post to the discussion forum every week, and a meaningful response to all group member’ forum posts. Each forum includes discussion prompts. Participants are expected to post detailed, thoughtful and respectful posts that address the prompts. Comments such as, “I agree,” or “I don’t know,” are not sufficient responses. If you agree or disagree with a statement, theme or idea in the text, explain why you agree or disagree. Participants are also expected to respond to each group members’ forum posts. In general, a response to a classmate could be structured as, “I agree/disagree and here is why . . .” or “Your comment helped my understanding because . . .” or “Your reflection is interesting. It led me to wonder if . . .” Participants will be expected to follow the following timeline: 

Discussion Timeline:

1. Complete and upload the weekly instructional strategy to the corresponding Discussion Forum by Wednesday at midnight

2. Respond to the discussion prompt in the Discussion Forum by Wednesday at midnight

3. Respond to all other posts made by group members by Friday at midnight

4. Complete and upload the Discussion Summary by Sunday at midnight

Any questions regarding the process of posting to the discussion forum can be directed to the instructor via email. 
	Lesson Design
	Due March 10, 2019

	
	


Over the course of the class, each participant will: 

1. Develop one lesson plans using the attached template 

2. Lesson must include learning targets, instructional practices, procedure, materials, and rubrics used for evaluation of student understanding

3. Provide feedback on the lesson plan of one other course participant

	Final Project
	Due March 10, 2019


All students seeking undergraduate semester credit will complete one final project (see options below). Participants should work on their final project throughout the duration of the course. Participants are expected to choose a final project that could be replicated in their classroom, therefore, careful thought is required to assure the content is age-appropriate for the grade-level taught. Specific directions for a Gallery Walk and Bloom Ball are provided in Module #10.
	Graduate Credit Final Project
	Due March 10, 2019


Students seeking graduate credit must complete two final projects. 

Choices of final projects are as follows (see module #10 for detailed instructions):

1. Bloom Ball
2. Gallery Walk 
3. Read four additional books on the Boarding School Era (picture books, chapter books, or non-fiction). Create an annotated bibliography of the books read, along with suggestions for the use of each item and upload it to the Moodle. You may choose to substitute one or more videos if you choose.

4. Choose a theme in Away from Home and dig deeper into the subject. Write a brief paper (3 pages) summarizing your research. Upload to the Moodle for the edification of your classmates. You must include at least 5 sources outside of the class readings. 
Schedule of Topics and Activities

	Introduction to Course
	Completed by January 13, 2019


Troubleshoot problems with Moodle with assistance from instructor. Complete Module #1 readings including syllabus—be sure you understand course requirements and deadlines. Register for University credit. Note: this activity is completed the same week as Module #1.
	Module #1: Using Primary Source Documents
	January 7 – 13, 2019


Reading: Shi-Shi-Etko; Essential Understandings

Instructional Strategy: Using Primary Source Documents.

· Forum Post: 

1. Essential Understandings. Read the EUs and visit www.montanatribes.org to dig deeper into the Essential Understandings. Take a look at the Montana Standards at a Glance to see how the EUs are integrated into the content areas.

· Which Essential Understanding do you currently implement the most often in your classroom? Why?

· What questions/comments do you have about Essential Understanding 5 which encompasses the boarding school era?

2. Using Primary Source Documents

· After looking at your individual photograph (please attach to post), complete and post the guide entitled “How to Look at a Photograph” found on page 13 of the Montana Historical Society Footlocker Guide. 
3. Respond to at least two of your classmates’ forum posts.
	Module #2: Building Background Knowledge
	January 14 – 20, 2019


Reading: Shi-Shi-Etko 

Instructional Strategy: Building Background Knowledge

· Forum Post: After viewing the PowerPoint and completing the Building Background Knowledge graphic organizer, answer the following questions:

1. What do you think of the suggested activities in the PowerPoint? Would you use them? How or Why not?

2. Post your completed Building Background Knowledge graphic organizer to the forum.
· Forum Discussion: Post answers to the discussion prompts in the Building Background Knowledge Discussion Forum. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #2.
	Module #3: My Name is Seepeetza
	January 21 – 27, 2019


Reading: My Name is Seepeetza.  

Instructional Strategy: Reading of Unit and Double Entry Journal

· Forum Post: 

1. Upon reading My Name is Seepeetza and the accompanying curriculum unit, complete the discussion guide and post it to the forum.

2. Choose ONE quote from the double entry journal handout, post the quote and your response on the forum.

· Forum Discussion: Answer the discussion prompts in the Double Entry Journal Forum Discussion. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #3.
	Module #4: Away from Home
	January 28 – February 3, 2019


Reading: Away from Home: American Indian Boarding School Experiences
Instructional Strategy: 4-As Protocol
· Forum Post: Read the 4-A's Protocol. Download, complete and post the accompanying worksheet to the forum. 

1. Complete the first A (Assumptions) before you look through the text Away from Home: The American Indian Boarding School Experience.

2. As you look through the book, read short sections, look at pictures and captions, and find areas that are of interest to you, record the other three As. 

· Agreements (what do you agree with)

· Arguments (what would you disagree with or what might someone else argue with)

· Aspirations (what information to you aspire to teach or share in your classroom setting). 
· Forum Discussion: Answer the discussion prompts in the 4-As Protocol Forum Discussion. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #4.
	Module #5: Synthesizing Content
	February 4 – 10, 2019


Reading: My Name is Seepeetza, Shi-Shi-Etko, and Away from Home. 

Instructional Strategy: One Pager Responses—tying together the three texts

· Forum Post: After reading a description of One Pager Responses, complete and post your own One Pager Response, synthesizing the content of the three books you have read thus far.
· Forum Discussion: Answer the discussion prompts in the One Pager Responses Forum Discussion. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #5.
	Module #6: 3-2-1 Reflection
	February 11 – 17, 2019


Reading: Sweetgrass Basket and accompanying OPI unit.

Instructional Strategy: 3-2-1 Reflection

· Forum Post:

3: 
What are three activities that you could do based upon the OPI support materials for Sweetgrass Basket. 

2: 
Find and share two additional resources you could investigate to become more aware of the federal Indian policy period for boarding schools?

1: 
What is an additional activity/resource/assessment you would add to the OPI unit?

· Forum Discussion: Answer the discussion prompts in the 3-2-1 Reflection Forum Discussion. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #6.
	Module #7: Buzz Letters
	February 18 – 24, 2019


Reading: Sweetgrass Basket

Instructional Strategy: Buzz Letters
· Forum Post: Post your buzz letter. How might you utilize a strategy like a buzz letter to infuse IEFA into your curriculum and to encourage overall reflective literacy?
· Forum Discussion: Answer the discussion prompts in the Buzz Letter Forum Discussion. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #7.
	Module #8: Choose an Instructional Strategy 
	February 25 – March 3, 2016


Reading: Sweetgrass Basket
Instructional Strategy: 

Choose one of the following strategies to explore in this module:
1. Vocabulary Focus
a. Vocabulary Journal

b. Mile-a-minute Word Game

Use the Vocabulary Journal to examine ten words you would choose to teach as direct instruction vocabulary words. Be sure to include the page numbers on which they are found. Also, explore the Mile a Minute Word Game. In short response, tell the group why you chose the words and how you would teach vocabulary.
or

2. “I am” character poem

Write an "I am" Poem for one of the following characters:

1. Mattie

2. Sarah

3. Mrs. Dwyer

4. Other?
Consider using one of the attached templates or an "I am" template of your own.  Post your poem about your chosen character.

· Forum Post: Post your completed instructional activity along with a one paragraph reflection/commentary on the usefulness/effectiveness of the chosen strategy.
· Forum Discussion: Answer the discussion prompts. Reply to all discussion posts made by group members.
· Forum Discussion Summary: Complete the prompts included in the Forum Discussion Summary and upload to the Assignment link in Module #8.
	Module #9: Lesson Plan(s) (30% of grade)
	March 4 – 10, 2019


· Lesson Plan Template: Utilize the attached lesson plan template and design two lesson plans to incorporate the Essential Understandings and at least one module theme. Be sure to align the lesson plans with the Montana Common Core Standards.
Upload completed lesson plan to the discussion forum by May 20.

· Discussion Forum: Read your group members’ lesson plans and comment on at least one lesson from each group member.
	Module #10: Final Project(s) (30% of grade)
	March 4 – 10, 2019


Reading: All required texts

Assignments:

	Undergraduate Credit Final Project
	Due March 10, 2019


Instructional Strategy:

Choose one of the following strategies to synthesize your learning over the course of this class. 

1. Utilize Bloom Balls Instructional Strategies to synthesize your learning over the course of the class. See Module #10 in Moodle for detailed instructions.
2. Utilize Gallery Walk Instructional Strategies to synthesize your learning over the course of the class. See Module #10 in the Moodle for detailed instructions.
3. Read four additional books on the Boarding School Era (picture books, chapter books, or non-fiction). Create an annotated bibliography of the books read, along with suggestions for the use of each item and upload it to the Moodle. You may choose to substitute one or more videos if you choose.

4. Choose a theme in Away from Home and dig deeper into the subject. Write a brief paper (3 pages) summarizing your research. Upload to the Moodle for the edification of your classmates. You must include at least 5 sources outside of the class readings. 
· Forum Post: Post one or more photographs of your Bloom Ball or, if constructing a Gallery Walk, upload a bibliography of materials you used as well as a selection of those materials.  If reading additional books or conducting the research assignment, upload a Word or PDF version of the document. 

Answer the following questions: 
1. Is this an activity you would use in your classroom? Why or why not? 
2. What modifications would you make? 
3. What considerations would you add? 
4. Do you have an activity similar to this you could share with the group?
5. Respond to each group members’ submissions.
	Graduate Credit Final Project
	Due March 10, 2019


Choose two of the four below options:

5. Utilize Bloom Balls Instructional Strategies to synthesize your learning over the course of the class. See Module #10 in Moodle for detailed instructions.
6. Utilize Gallery Walk Instructional Strategies to synthesize your learning over the course of the class. See Module #10 in the Moodle for detailed instructions.
7. Read four additional books on the Boarding School Era (picture books, chapter books, or non-fiction). Create an annotated bibliography of the books read, along with suggestions for the use of each item and upload it to the Moodle. You may choose to substitute one or more videos if you choose.

8. Choose a theme in Away from Home and dig deeper into the subject. Write a brief paper (3 pages) summarizing your research. Upload to the Moodle for the edification of your classmates. You must include at least 5 sources outside of the class readings. 
· Forum Post: Post one or more photographs of your Bloom Ball or, if constructing a Gallery Walk, upload a bibliography of materials you used as well as a selection of those materials.  If reading additional books or conducting the research assignment, upload a Word or PDF version of the document. 

Answer the following questions: 
6. Is this an activity you would use in your classroom? Why or why not? 
7. What modifications would you make? 
8. What considerations would you add? 
9. Do you have an activity similar to this you could share with the group?
10. Respond to each group members’ submissions.
Complete Course Evaluation

Required Texts

My Name is Seepeetza by Shirley Sterling, Seepeetza, Tootie, McSpoot-those are the names her family call her. Martha Stone is the name she is called at the Indian residential school, where her world is governed by a forced denial of all that being Indian means to her. In journal form, this is a moving account of one of the most blatant expressions of racism in this history of North America. 

Shi-Shi-Etko by Nicola L. Campbell In just four days, young Shi-shi-etko will have to leave everyone she loves and everything she knows – to go to an Indian residential school where, among other things, her name, language and identity will be taken away. Until recently, this was the law and the harsh reality for Native children in Canada, Australia, New Zealand and the U.S. “ As Shi-shi-etko counts down the days, her large extended family – cousins, aunties and uncles, and Yahyah – fill her with their love, memories, and the strength to endure what they know will happen and what they are powerless to prevent. Too soon, it is time. She takes in everything one last time –“tall grass swaying to the rhythm of the breeze, determined mosquitoes, working bumblebees…each shiny rock, the sand beneath her feet, crayfish and minnows and tadpoles…” This sad and gentle story needs to be read over and over, that this shameful part of history is not repeated. 

Away from Home: American Indian Boarding School Experiences, 1879-2000 by Margaret L. Archuleta, Brenda J. Child and K. Tsianina Lomawaima “Beginning in 1879, tens of thousands of Native (children) left or were taken from their tribal homes to attend Indian boarding schools, often long distances away. Some struggled bitterly. Some suffered in silence. Some succumbed to tuberculosis or influenza and lost their lives. Others flourished and built a new sense of self within a wider world, while preserving Indianness in their hearts. This book is dedicated to them all.” This beautiful book – a gathering of many voices – ought to be required. 

Sweetgrass Basket by Marlene Carvell, “In prose poetry and alternating voices, award‐winning author Marlene Carvell weaves a heartbreakingly beautiful

story based on real‐life experiences of Native American children. Mattie and Sarah are two Mohawk sisters sent to an off‐reservation school after the death of their mother. Subject to intimidation and corporal punishment, with little hope of contact with their father, the girls are taught menial tasks to prepare them for life as domestics. How Mattie and Sarah protect their culture, memories of their family life, and their love for each other under this forced assimilation makes for a powerful, unforgettable historical novel.”

Discussion Forum Template
This template is provided in Word format so you can paste your discussion posts into it or you can construct it yourself in Word. 

	Discussion Narrative: [In addition to the narrative described above, I would also like at least one

sentence about your thoughts on the discussion – What stood out to you in the discussion? How is

information or insights from the discussion helpful to you in your work?]



	Type of Posting
	Text of Posting

	Original Posting
	(copy and paste text)

	Reply (1)
	(copy and paste text)

	Reply (2)
	(copy and paste text)

	Reply (3) 
	(copy and paste text)

	Reply (4) if needed
	(copy and paste text)

	Reply (5) if needed
	(copy and paste text)

	Additional postings (optional)
	(copy and paste text)

	Summarize the discussion (e.g., what did you learn from this discussion? How did this discussion influence your thinking on this subject/text/author? How will this discussion influence your pedagogy? What new ideas has this activity triggered that you will incorporate in your classroom?):



	

	What score did you earn based on the below scoring rubric?

	Score
	


Rubric for Grading Online Discussions

	Criteria
	Met or Exceeded Expectations


	Met Most Expectations
	Met Few Expectations
	Met None of the Expectations

	Original Post (by Wednesday Night)
	5 points
	4 points
	2 points
	0 points

	Replies (to every group member)
	3 points
	2 points
	1 point
	0 points

	Participation (in discussion every day)
	2 points
	1 point
	.5 point
	0 points

	Overall Score
	
	
	
	


*10 points are possible for each of the four discussions. No credit is given for postings made outside the designated discussion period, nor are students and instructors required to read posts made on Friday, Saturday or Sunday. You are free to respond to one another on those days, however.

Unit Name
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Lesson Name
Overview:

Student Objectives:
Implementation Level, Essential Understandings and MT Content Standards
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	Banks - O’meter
	Essential Understandings – Big Ideas
	Montana Content Standards

	4
	Social Action
	
	1-Diversity among tribal groups is great.
	
	4-Tribes reserved a portion of their land-base through treaties
	Reading


	Social Studies



	3
	Transformative
	
	2-Diversity among individuals is great. 
	
	5-Federal Indian policies shifted through 7 major periods.
	
	

	2
	Additive
	
	3-Oral histories are valid & predate European contact.
	
	6-History represents subjective experience & perspective
	Science
	Other(s)



	 1
	Contributions
	
	3-Ideologies, traditions, beliefs, & spirituality persist
	
	7-Three forms of sovereignty exist - federal, state, & tribal.
	
	


Instructional Outcomes:

Montana Content Standards

Essential Understandings 

Time Required:

Supplies and Materials:

Background Information:

Procedure:

Assessment:

Extension Activities:

Resources and References:

1Teacher Notes and Cautions:
Bloom Ball Grading Rubric

Remember:  1O pts.

______On the first circle, write the title and author of the book. Plan the lettering to use up the entire space and to be attractive. 

______On the second circle, use complete sentences to write three facts about your author. Look at the back of the book or do some research,but use your own words. 

Understand:  lO pts. 

______ On the third circle, describe two main characters in the story.  Use two physical characteristics and two personality traits. Use complete sentences. 

Apply:  1O pts.

______On the fourth circle, draw a picture, map or chart that represents setting or another concept from the book.   You may want to consider the author’s tribal affiliation or the character’s tribal affiliation.

Analyze:  5O pts.

______On the fifth circle, draw a picture of the most exciting, interesting, funny, or sad part of the story. Below the picture(s) write an explanation in complete sentences. 

______ On the sixth circle, include important events or concepts explained in the book. 

______On the seventh circle, write about the antagonist and the conflict in the book. 

______On the eighth circle, choose an idea about life that is shown in the book. Describe how this book connects to today. 

______On the ninth circle, compose a biopoem about one of the characters in the book. 

______On the tenth circle, in five or more complete sentences, write a different ending to the story. 

Evaluation:  2O pts.

______On the eleventh circle, list and explain three adjectives about one of the characters or concepts that you admired or disliked. Use complete sentences. Explain WHY you feel this way. 

______On the twelfth circle, in five or more sentences, write an opinion of the book. Give the book a star rating on a scale of one to five (one being low and five being high).  Tell why you would recommend this book or not recommend this book to a friend. 
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Bloom Balls – A Creative Approach to Learning

  

What is an interesting way to turn what could be a traditional assignment into a team-building, multi-faceted, hands-on activity?  One answer can be used in a variety of learning situations and at different grade levels in different content areas. This instructional tool is called a Bloom Ball.   

 

Bloom Balls are created by piecing together 12 circles.  Each circle represents another piece of information students develop and that helps them organize their background information and broaden their knowledge.   The 12 circles can be designed around Bloom’s Taxonomy tasks.

 

For example, a Bloom Ball was used to enrich learning for the novel Of Mice and Men in a U-46 high school classroom.  Examples of what was on the ball include; a list of the crops of California, information on being a caregiver, a map of California, information on the Dust Bowl, a timeline of the 1930’s, vocabulary words, lists of Steinbeck’s other works and an opinion piece about the book.  

 

All of this information enhanced and expanded the students’ background knowledge about the time, the environment, and the experiences of the characters.  This helps enrich the learning experience. 
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Creating and Implementing a Gallery Walk
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NEW YORK CITY WRITING PROJECT

What we did/what you might do:

1. Gather a broad range of print and visual materials around a topic.  Include several of the following: poems, photographs, relevant quotations, maps, artifacts, graphs and charts, short stories, essays, primary source documents, cartoons, music, reproductions of paintings, editorials, newspaper/magazine articles, films or video clips.

2. Display the various texts around the classroom.  Display options:

· juxtapose text with image

· place works side by side that are connected by theme or topic

· set up sharp contrasts between visuals

· scatter materials around the entire space

· set up “stations” for particular materials.

3. Prepare students with a general introduction to the topic.  For example, ask students to do some informal writing on the topic of the gallery walk to ascertain what they class knows and feels about the topic and what questions they have.  Share student writing orally so students can pool their knowledge; record their responses on newsprint/the blackboard.

4. Provide time for students to observe and take notes.  In response to materials, students may:

a. jot down observations

b. record reactions

c. raise questions

d. identify themes and threads

            Students can travel independently or in small groups, pausing for a given period of time at particular “stations.”  This browsing and jotting time is flexible, depending on the teacher’s goals and/or the length of the instructional period.

5. Provide the class with 5 to 10 minutes of writing time after the gallery walk.  Students might write in response to specific prompts the teacher provides or simply be asked to write about their main impressions and questions after looking at the various texts.  These writings (or sections of them) can be read orally to the whole class or in small groups.  This sharing can generate a list of questions that will inform the unit as well as inspire individual research.

Possible follow-up activities:

If you want students to engage more deeply with both visuals and printed texts, you can structure a variety of responses:

1. Students might be asked to focus on one visual that interests them from the display.  Students should jot down their impressions of the work and then discuss these visuals in small groups.  (Note: You may need to model “how” to read a visual text.  Ask students to describe what they see, venture interpretations about what the artist or photographer may have had in mind, and raise questions about the image.  Modeling should be done with the whole class prior to students working on their own.)

2. To have students read texts in greater depth, they can select a text on display to read, respond to and discuss in small groups.  You might bring in additional texts of greater length and complexity and ask them to choose one for response and discussion.

3. You may want students to select both a visual and a printed text from the gallery walk.  After responding individually to each of their selected documents, students work in small groups discussing the visuals and printed texts they selected.

Note:  You may want to design the small group work as a jigsaw activity.  In this way, you need to arrange it so there will be two rounds of small groups.  In the first round, students who read and respond to the same printed text meet in a small group to share their reactions and/or interpretations.  This can be followed by a second round of groups in which each student has read a different text.  Here the purpose would be for students to broaden their understanding of the topic by learning about the content of the other texts read.

Things you will need to consider in designing a gallery walk:

6. What is the purpose of the gallery walk?  Is it to introduce, develop or conclude the study of a topic/book?  How much time do you want students to spend with these particular texts?  Do you plan on working with these texts again?

7. Give yourself a lot of time to find material.  Look in your school library and online for quick access to pictures and texts.

8. In selecting material, you want both range and balance.  Consider a mix of genres as well as a multiplicity of voices and perspectives.

9. Ask yourself, “What is missing?  Whose voice or perspective is not here?”

10. Do you want students to contribute material?

11. Consider the space where you will hold the gallery walk.  How will you set it up?  How much time, prior to class, will you need to set it up?  Can you leave it up during the periods you are not in the room?

12. Do you want to provide a worksheet for responding to the work?

Special thanks to Laurie Smith – Small Waisted Bear.

Prepared by: Debra Freeman, Lucie Harris, and Ed Osterman @ 2003 New York City Writing Project
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